[image: ]
	















Entry Level English




[image: ]Curriculum intent statement: Entry Level English


Intent:
The Entry Level English curriculum is adapted to meet the complex learning needs and styles of all our pupils and ensure we work towards targets in My Support Plans, EHCP’s and the Boxall profile. The curriculum has been well sequenced and designed to be dynamic by providing learning experiences that meet the needs and interests of our pupils. Opportunities for SEMH development and character education will also be planned for. By the end of the course, pupils will be able to adapt their written communication to suit a variety of purposes and audiences. Pupils will also be able to communicate verbally in both a formal and informal context, being able to differentiate between standard and non-standard English. Pupils will also develop their reading comprehension skills to be able to read and understand a range of texts at their working level. 


Implementation: Quality Assurance
.A ‘text driver’ is used as an initial stimulus for learning. Hooks, purposeful opportunities and creative approaches are used to generate interest, engage students and activate inference. Units of learning are identified and combine content from across the Entry Level English specification. English objectives are planned around different genres of text, linking appropriate skills and knowledge which are taught and applied through a journey towards a written outcome; promoting students to be engaged by the purpose to learning. A variety of shorter and longer writing opportunities are provided. Students are encouraged to write in role, with bias and for a distinct audience, rather than writing in one fixed genre for the whole planning sequence. Specific subjects and skills are also taught in isolation and discretely when necessary. The sequences help students begin to build a literary repertoire and develop a knowledge of significant authors. 
Regular opportunities for the revisiting and reinforcing of knowledge and skills are provided, designed to give students the skills to operate confidently, effectively and independently in education, work and everyday life. Opportunities will be built into the curriculum for students to complete entry level assessment tasks and examinations. 
Grammar is the base of English language and a life skill required by students to apply for college, jobs etc. SPAG is taught and reinforced in context within the sequence of learning unless specific skills require explicit teaching. Students explore grammar on a regular basis in a clear, approachable contexts and learning is scaffolded and differentiated to ensure success. Teaching and learning focuses on basic grammar skills at word and sentence level with opportunities for application at text level throughout. Students learn dictionary skills early in the year in order to enable them to be independent in their spelling and editing.
Throughout each half-term, a variety of speaking and listening opportunities are provided and naturally arise through English and other areas of the curriculum. These include: Class discussions – speaking and listening to adults and peers, debating sessions, reading aloud own written work, asking and responding to questions, presenting, listening and reacting appropriately to audio stories and broadcasts, reacting to teach-pupil and pupil-pupil instructions, and listening to reading/stories




Impact:
Pupils will work hard to achieve their target grades which will support them with post 16 progression.  As well as achieving academic success, pupils will have made significant SEMH progress and developed positive character traits that equip them with the life skills that will be needed in the future.
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	Time
	Key Subject Content
	Sequencing
	Rationale
	Careers, Industry Links and Cultural Capital
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	SEMH

	Half Term 1: Who am I?
Theme: Destiny, heritage, self-worth

Summary: Harry discovers he’s a wizard and discovers his heritage and newfound magical capabilities.

Why it fits: A fantasy journey of personal identity and purpose.


	Reading LO’s: 
· Identify and understand organisational and structural features and use them to locate relevant information in the text. 
· Recognise that language and other textual features can be varied to suit different audiences and purposes
· Recognise vocabulary typically associated with specific types and purposes of texts (e.g. formal, informal, instructional, descriptive, explanatory and persuasive); Identify and understand the main points, ideas and details in texts
· Compare information, ideas and opinions in different texts.

Writing LO’s: 
· Communicate information, ideas and opinions clearly, coherently and accurately
· Write text of an appropriate level of detail and of appropriate length to meet the needs of the purpose and audience
· Use format, language and structure appropriate for audience and purpose.
	TEXT DRIVER
"Harry Potter and the Philosopher’s Stone" by J.K. Rowling

Reading: 
· VIPERS (Vocabulary, Infer, Predict, Explain, Retrieve and Summarise) used throughout to analyse language and improve inference skills.

Writing:
· Descriptive writing- The five senses, word classes.
· Narrative writing
· Non-Fiction writing.
· Plan, draft edit present.

TASKS 
Diary entry
Newspaper Article
Setting and character description
· Plan, draft edit present



	Students explore a ‘text driver’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.
 
Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.
	Careers Links
Reading and exploring Harry Potter can open students' eyes to various real-world careers and roles:

Author and Publishing Industry
J.K. Rowling as an Author: Discuss the role of authors and how stories are written, edited, and published.

Illustrators, Editors, and Publishers: Explore how books are made and the creative team behind them.

Film and Scriptwriting: The book's adaptation into films introduces roles like screenwriters, directors, and costume designers.

Science and Potions as Chemistry
Potions as Chemistry: Link potion-making to real-world chemistry, pharmacology, and research.

Herbology and Botany: Careers in plant science, herbal medicine, and environmental science.

Performing Arts
Drama and performance: Explore careers in acting, set design, music composition, and special effects in the theatre and film industry.

Law and Justice:
Concepts of right and wrong, laws (e.g. Ministry of Magic), and justice could link to careers in law, ethics, and government.

Industry Links
Film and Entertainment Industry:
The Harry Potter franchise is one of the largest in film history, offering examples of

Production studios (e.g. Warner Bros.)
Special effects and animation
Marketing and merchandising
Theme parks and tourism (e.g. The Wizarding World of Harry Potter)

Architecture and Design
The design of Hogwarts and magical environments introduces students to careers in architecture, interior design, and heritage conservation.

Retail and Branding
Discussion around the global brand of Harry Potter can introduce topics such as:

Product design
Business and entrepreneurship
Global marketing

Cultural Capital
Literary and Historical References
Introduce students to:

British myths and legends (e.g. phoenix, centaurs, unicorns)
Latin and Classical languages (used in spells)
Boarding school traditions in British literature

Global Impact
The series has been translated into over 80 languages, offering insights into:

Global culture and shared stories
The power of reading across cultures

Moral and Ethical Themes
Topics such as friendship, loyalty, courage, and prejudice allow deep personal and social reflection.

Inspiration for Creativity
Inspires art, writing, role-play, debate, critical thinking, and personal response to literature.
	Students will be exposed to a wide variety of fiction and non-fiction texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  

	Opportunities will be planned for to enable the students to develop Boxall strands A to E which are: 
 
A. Giving purposeful attention 
 
B. Participating constructively 
 
C. Connects up experiences 
 
D. Showing insightful involvement 
 
E. Engaging connectively with peers  

Team Work  Working with others to explore ideas 

Communication Communicate with a partner and make decisions about their own work

Building confidence Performing to others

Mutual Respect and Tolerance Being a good audience; Respect of performances; Use of equipment; tolerance of differing people (abilities); respect of different cultures.

Democracy
with decision making within a groups/pairs; understanding roles.

Rule of Law
following activity rules and conventions

Individual Liberty
Making judgements of their own and others performances and feeling safe in their activity.

	Half Term 2: Bubbles, Bangs and Burning 
Theme:  War, Light, and Secrecy

Summary: Private Peaceful follows Tommo Peaceful, a young soldier in WWI, as he looks back on his childhood, his bond with his brother Charlie, and their life in the trenches. The story ends tragically when Charlie is executed, showing the cruelty and injustice of war.

How it Fits:
Burning: The Blitz and the constant threat of bombs and fire.

Bangs: The “bangs” are the battles, gunfire, and the horrors of trench warfare. Charlie and Tommo experience fear, danger, and the brutality of the front lines.
Morpurgo contrasts the violence of war with the peacefulness of their childhood, making the “bangs” more shocking.

Burning: “Burning” can be seen as the emotional and moral destruction caused by war.
The execution of Charlie represents the ultimate injustice and loss. The trauma of war leaves Tommo scarred, highlighting the lasting consequences of conflict.




	Reading LO’s: 
· Identify and understand organisational and structural features and use them to locate relevant information in the text. 
· Recognise that language and other textual features can be varied to suit different audiences and purposes
· Recognise vocabulary typically associated with specific types and purposes of texts (e.g. formal, informal, instructional, descriptive, explanatory and persuasive); Identify and understand the main points, ideas and details in texts
· Compare information, ideas and opinions in different texts.

Writing LO’s: 
· Communicate information, ideas and opinions clearly, coherently and accurately
· Write text of an appropriate level of detail and of appropriate length to meet the needs of the purpose and audience
· Use format, language and structure appropriate for audience and purpose.[image: ][image: ]


	TEXT DRIVER
"Private Peaceful" by Michael Morpurgo

Reading: 
· VIPERS (Vocabulary, Infer, Predict, Explain, Retrieve and Summarise) used throughout to analyse language and improve inference skills.

Writing:
· Descriptive writing- The five senses, word classes.
· Narrative writing
· Non-Fiction writing.
· Plan, draft edit present.

TASKS 
Diary entry
Newspaper Article
Setting and character description
Monologue
Alternative ending
· Plan, draft edit present










	Students explore a ‘text driver’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.
 
Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.




























	Careers links

Armed Forces / Military Careers – Roles in the Army, Navy, and RAF; modern recruitment vs. historical conscription.

Law / Legal Professions – Military law, courts-martial, justice systems, the role of advocacy in preventing miscarriages of justice.
Journalism / Media – War reporting, conflict journalism, historical research and how stories are presented to the public.

Healthcare & Nursing – WWI field hospitals, nurses like those at the front, modern careers in the NHS.

Teaching & Academia – Historians, English teachers, researchers who interpret and communicate the past.

Charity & Human Rights Work – NGOs like Amnesty International campaigning against injustice, e.g. child soldiers or unfair trials.

Creative Industries – Writing, playwriting, screen adaptation (the novel was adapted for stage), and wider publishing.

Industry links

Publishing & Literature – How novels like Morpurgo’s are written, edited, published, and marketed.

Theatre & Performing Arts – Stage adaptation of Private Peaceful; roles in directing, acting, set design.

Film & Media – The 2012 Private Peaceful film adaptation; careers in screenwriting, production, cinematography.

Military Technology & Engineering – WWI innovations (weapons, communication, trench systems) and their modern counterparts.

Agriculture & Rural Life – Farming communities like Tommo’s background; links to food supply during wartime.

Museums & Heritage – Roles in curation, conservation, and interpretation of WWI artefacts and stories.

Cultural Capital

Historical Context – WWI history: trench warfare, the Western Front, conscription, “Shot at Dawn” soldiers.

Literary Context – Comparison with war poets (Wilfred Owen, Siegfried Sassoon) and other novels (e.g. War Horse, All Quiet on the Western Front).

Ethical Issues – Child soldiers, justice vs. injustice, morality in times of war.

Class & Society – Social hierarchies in Edwardian/WWI Britain; contrast between the Colonel’s privilege and Tommo’s working-class family.

Commemoration & Remembrance – Armistice Day, the Cenotaph, the role of remembrance in shaping cultural identity.

Adaptations & Performance – Exposure to theatre and film as different ways of telling the same story.

Global Connections – Understanding how WWI affected not just Britain but soldiers and civilians worldwide.


	Students will be exposed to a wide variety of texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  

	Opportunities will be planned for to enable the students to develop Boxall strands A to E which are: 
 
A. Giving purposeful attention 
 
B. Participating constructively 
 
C. Connects up experiences 
 
D. Showing insightful involvement 
 
E. Engaging connectively with peers  

Team Work Working with others to explore ideas 

Communication Communicate with a partner and make decisions about their own work Building 

Confidence
Performing to others

Mutual Respect and Tolerance Being a good audience; Respect of performances; Use of equipment; tolerance of differing people (abilities); respect of different cultures

Democracy
with decision making within a groups/pairs; understanding roles;

Rule of Law
following activity rules and conventions; Individual 

Liberty 
making judgements of their own and others performances and feeling safe in their activity.

E. Engaging connectively with peers  


	[image: ]Half Term 3:
Be The Change
  
Summary: We are exploring the theme of ‘Be the Change’ through six fiction genres: horror, fantasy, mystery, sci-fi, romance and historical. Students will examine how characters face challenges, overcome fear, seek justice, and make choices that create change. Across the genres, stories show that individuals can influence their world, encouraging students to reflect on how they can also ‘be the change’ in their own lives. 
	[image: ][image: ]
	TEXT DRIVERS: 

Students will use extracts from the following fictional texts:

Horror- "IT" by Stephen King

Fantasy- Stranger Things (Description of Vecna)

Mystery- “The Curious Incident of the Dog in the Night-time" by Mark Haddon

Sci-fi- “Jurassic Park” by Michael Crichton

Romance- “The Summer I Turned Pretty” by Jenny Han

Historical- “The Boy in the Striped Pyjamas” by John Boyne.

Reading: 
· VIPERS (Vocabulary, Infer, Predict, Explain, Retrieve and Summarise) used throughout to analyse language and improve inference skills.

Writing:
· Descriptive writing- The five senses, word classes.
· Narrative writing
· Non-Fiction writing.
· Plan, draft edit present.

TASKS 
Each week will be split as follows:
Lesson 1- What is this genre?
Lesson 2- Analysing text
Lesson 3- SPAG skills
Lesson 4- Creative Writing skills




	Students explore a variety of ‘text drivers’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.

Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when planning and drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.

	Author / Novelist – writing genre fiction (fantasy, sci-fi, romance, horror, mystery)
Screenwriter / Playwright – adapting genre conventions for film, TV, theatre
Poet & Short-Story Writer – manipulating form and genre expectations
Game Narrative Designer – fantasy, sci-fi and mystery storytelling in games
Editor / Proofreader – SPaG accuracy, genre conventions
Journalist – adapting tone and language for different genres and audiences
Content Creator / Copywriter – writing for specific audiences and purposes
Publisher / Literary Agent – understanding genre markets and reader expectations
Teacher / Lecturer – language analysis, genre study
Speechwriter – audience, tone, persuasive language
Marketing & PR Professional – genre-based storytelling and persuasive writing
Law – precision of language, narrative construction
Politics & Civil Service – persuasive writing and audience awareness

Psychology & Sociology – understanding human behaviour in texts
Genre fiction is one of the largest sectors of global publishing
Publishers categorise texts by genre to market books effectively
Editors require strong SPaG knowledge to ensure clarity and professionalism
Horror, fantasy, sci-fi, romance and mystery dominate:
· Netflix
· Disney
· BBC
· Hollywood studios
Writers must follow genre conventions while creating original content.
· Fantasy and sci-fi narratives drive:
· RPG games
· World-building

· Interactive storytelling
Strong narrative and grammatical accuracy are essential
Genre influences:
· staging
· dialogue
· character archetypes
Historical and mystery genres frequently adapted for stage.
Genres shape:
· tone
· emotional appeal
· narrative voice
Horror for shock, romance for emotional connection, mystery for intrigue
Cultural Capital Links
· Gothic tradition (e.g. Frankenstein, Dracula)
· Explores fear, morality, society’s anxieties
· Links to Halloween, film culture, psychological thrillers
· Mythology, folklore, legends
· Escapism and moral allegory
· Popular culture: Harry Potter, Lord of the Rings
· Explores technology, ethics, the future
· Links to scientific advancement and AI
· Cultural relevance in modern debates about humanity and progress
· Examines relationships, identity, gender roles
· Historical changes in societal expectations
· Dominates global publishing and film markets
· Builds understanding of past societies
· Encourages empathy and historical awareness
· Supports learning across the humanities

· Logical thinking and deduction
· Popular in literature, TV and podcasts
· Encourages problem-solving and critical thinking
Real World Importance of SPaG
· Employers value clear written communication
· Essential for:
· CVs and applications
· Emails and reports
· Professional publishing standards





	Students will be exposed to a wide variety of texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  

	Opportunities will be planned for to enable the students to develop Boxall strands A to E which are: 

A. Giving purposeful attention 
 
B. Participating constructively 
 
C. Connects up experiences 
 
D. Showing insightful involvement 

Democracy is promoted through regular class discussions where pupils share interpretations, justify opinions and listen to others. Group work and peer feedback ensure all voices are valued and respected.
The rule of law is reinforced through genre conventions and SPaG lessons, which show pupils how rules support clarity and fairness. Mystery and historical texts also explore justice, consequences and moral choices.
Individual liberty is encouraged through creative writing, giving pupils freedom to express ideas and emotions within clear boundaries. Choosing genres helps pupils develop confidence and a personal voice.
Mutual respect is developed as pupils engage with diverse characters, cultures and viewpoints. Discussion and peer assessment teach pupils to respond thoughtfully and respectfully to others.
Tolerance of different faiths and beliefs is supported through genres that explore traditions, belief systems and historical contexts. This helps pupils understand and respect diversity.




	[image: ]Half Term 4: 
New Beginnings


Theme: New Places, facing Fear. Summary: Fliss and her classmates go on a school trip to Whitby. While staying in a mysterious guesthouse, she discovers Room 13, a room that shouldn’t exist- linked to dark supernatural events. 

How it fits: 
Fliss begins a new chapter in independence, trust and responsibility on the school trip. 

Themes of personal growth and bravery in unfamiliar situations. 

Perfect for discussion about emotional new beginnings (e.g. new schools, friendships, transitions)

	[image: ][image: ]Reading: Identify and understand  organisational and structural features and use them to locate relevant information in a range of straightforward texts; understand the use of format and structure; recognise that language and other textual features can be varied to suit different audiences and purposes; recognise vocabulary typically associated with specific types and purposes of text (e.g. formal, informal, instructional, descriptive, explanatory and persuasive); identify and understand the main points, ideas and details in texts; compare information, ideas and opinions in different texts. 

Writing: 
Communication information, ideas and opinions clearly, coherently and accurately; write text at an appropriate level of detail and of appropriate length to meet the needs of the purpose and audience; use format, language and structure appropriate for audience and purpose. 

Assess and review.
	TEXT DRIVER 
"Room 13” by Robert Swindells.

Reading 
· VIPERS used throughout Chapters to respond to reading 
(Vocabulary, Infer, Predict, Explain, Retrieve and Summarise)

Writing – Non- Fiction (Letter of apology from Lisa to Mr Hepworth)
· Plan, draft edit present
· 
Writing – Fiction (Dracula character description)
· Plan, draft edit present
Writing –Fiction (Batman vs Dracula comic strip)
· Plan, draft edit present





	Students explore a ‘text driver’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.

Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when planning and drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.























	🔗 Careers Links
🧠 Psychology and Mental Health
Themes of fear, nightmares, and the power of the mind relate to:

Psychologists and therapists who study how we process fear and trauma
Mental health professionals supporting young people through anxiety and phobias

🧛 Literature, Writing & Publishing
Robert Swindells is a celebrated author of children's thrillers. This links to:

Authors and creative writers of horror, mystery, and suspense
Book publishing, editing, and illustration
Audiobook narration and book design

🔍 Forensics and Criminology
The investigative aspect of Fliss and her friends solving the mystery of Room 13 can be tied to:

Detectives, criminologists, or forensic scientists
Careers that involve gathering evidence, observation, and solving problems

🏫 Education & Child Development
The school trip setting opens discussion about:

Careers in education

Youth work or residential trip organisation

🏭 Industry Links
🏨 Hospitality and Tourism
The setting at The Crow’s Nest hotel connects directly to:

The hospitality industry: hotel management, housekeeping, tourism services
Travel writing and heritage tourism in places like Whitby

🎭 Entertainment & Film Industry
The book's gothic and cinematic tone links to:

Film adaptation, especially horror and suspense genres
Screenwriting, special effects, and sound design for suspenseful scenes

🧛 Gothic Literature Industry
Part of a wider genre with commercial significance:

Publishing gothic and horror fiction.
Vampire lore as a niche with a dedicated market (literature, media, games)

🧠 Cultural Capital
🧛‍♂️ British Gothic Traditions
Links to classic gothic literature and horror:

Echoes Bram Stoker’s Dracula, especially with the Whitby setting

Builds knowledge of literary tropes (mystery, darkness, suspense)

📍 Regional Geography and Heritage
Set in Whitby, North Yorkshire—a real town known for its Dracula connection and seaside heritage

Sparks discussion on:

UK coastal towns and how they shape stories
stories
Folklore and regional myths

💬 Moral and Social Lessons
Themes of bravery, loyalty, and believing in yourself

Discussions around group dynamics, peer pressure, and standing up for what’s right

🔦 Reading for Pleasure
As a high-interest mystery novel, it:

Engages reluctant readers
Builds reading stamina and enjoyment
Develops vocabulary and inference skills

	Students will be exposed to a wide variety of texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  

	   Opportunities will be planned for to enable the students to develop Boxall strands A to E which are: 
 
A. Giving purposeful attention 
 
B. Participating constructively 
 
C. Connects up experiences 
 
D. Showing insightful involvement 
 
E. Engaging connectively with peers  

Team Work – Working with others to explore ideas 

Communication - Communicate with a partner and make decisions about their own work Building 

Confidence – Performing to others

Mutual Respect and Tolerance: Being a good audience; Respect of performances; Use of equipment; tolerance of differing people (abilities); respect of different cultures

Democracy: with decision making within a groups/pairs; understanding roles;

Rule of Law: following activity rules and conventions; Individual 

Liberty: making judgements of their own and others performances and feeling safe in their activity.




.

	Half Term 5:
Home and Away
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	TEXT DRIVER

	Students explore a ‘text driver’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.

Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when planning and drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.

	
	Students will be exposed to a wide variety of texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  

	













	Half Term 6: 
Going Places
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	TEXT DRIVER 


	Students explore a ‘text driver’. The activities for responding to reading focus on a variety of comprehension skills and strategies to check and deepen their understanding. Opportunities are provided to teach/learn, reinforce and apply grammar in context through word, sentence and text level activities.

Students are introduced to a specific genre of writing through exploration of examples. They use what they find out to identify key features for the writing form and use this to support them in creating their own. Specific grammar of the genre is explored in order to apply it in writing.

Students are provided with some structure when planning and drafting to reinforce structure and layout features. Students first draft allows them to get their main ideas recorded. Providing feedback supports them to edit their first draft and make improvements, including SPAG.
Students present and publish a ‘polished’ piece to evidence their understanding and celebrate successes.

SPAG is to be taught within the sequence of learning unless specific skills require explicit teaching is appropriate.

Consider the learning that has taken place over a half term, assess and review students’ understanding of the learning and use this to inform where the students need to go next.

	





	Students will be exposed to a wide variety of texts covering a range of formats, styles and lengths based on the topics being taught.  
 
Strategies will be employed at both a whole group and an individual level to address areas of need.  
 
One aim of tailoring the content of the curriculum to the student interest is to aid in fostering a love of reading.  
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